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Annotation

This article examines the role of project-based learning (PBL) and TED Talk-based digital activities in
developing research and critical thinking skills in English as a Foreign Language (EFL) education.

The relevance of the study is determined by the growing need to develop learners’ analytical and communicative
competences within modern digital learning environments. The purpose of the article is to investigate how
project-based learning integrated with TED Talk-based digital activities contributes to the development of learners’
research abilities and critical thinking skills in EFL contexts.

The study is based on communicative language teaching principles, project-based learning methodology, and the
integration of authentic TED Talks within collaborative digital activities. The instructional framework incorporates
guided analysis, structured questioning, reflective writing, project presentations, and evidence-based discussions. Data
were collected through classroom observation, analysis of learners’ written assignments, project tasks, and reflective
responses.

The findings demonstrate that project-based learning supported by TED Talk-based digital activities promotes
learner autonomy, research competence, analytical reasoning, and active engagement in the educational process.
Learners showed improved ability to evaluate information critically, synthesize evidence from multiple sources, and
construct reasoned arguments. The study concludes that integrating digital technologies into project-based learning
environments significantly enhances both language acquisition and the development of higher-order cognitive skills
essential for modern education.
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Introduction

The development of critical thinking and research skills in education is widely recognized as
essential, particularly in English as a Foreign Language (EFL) contexts. Critical thinking enables
learners to analyze, evaluate, and construct meaning, while research skills allow learners to
investigate problems, collect information, evaluate sources, and develop evidence-based
conclusions. Together, these competencies support learners’ ability to analyze information, evaluate
evidence, and formulate reasoned judgments [1]. In education, this approach shifts the focus from
viewing language as a system of grammar and vocabulary toward understanding it as a dynamic
social and cultural practice. By engaging analytically with texts and participating in inquiry-based
activities, learners can enhance their understanding and cultivate the capacity to explore various
viewpoints [2].

Concerning project-based learning, in recent years, it has gained increasing attention as an
effective learner-centered instructional approach that promotes inquiry, collaboration, and
problem-solving while supporting both cognitive and language development [3]. Project-based
learning encourages learners to investigate authentic problems, gather and analyze information from
multiple sources, conduct research, and apply knowledge in meaningful contexts. As a result,
learners become more active participants in the learning process and develop greater autonomy and
responsibility for their learning outcomes. The essential elements of project-based learning include
sustained inquiry, challenging problems, authenticity, learner voice and choice, critique and
revision, and the creation of a public product [4].

Thus, research has shown that integrating critical thinking instruction into project-based
learning can strengthen learners’ ability to analyze and evaluate information, thereby improve their
critical thinking skills [3]. In addition to fostering critical thinking, project-based learning also
supports the development of essential research competencies. Learners learn to formulate inquiry
questions, compare information from multiple sources, evaluate credibility, organize findings, and
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present conclusions through collaborative projects. Such activities contribute to independent
learning and prepare learners for academic and professional communication in digital environments.

Concerning research skills, educational research design operates not as an isolated event but
as a continuous, cyclical process. According to Creswell [5] it involves a structured progression that
begins with inquiry, continues through data collection, and ends with systematic analysis to
generate meaningful insight. When this process relates to earlier definitions of research as a
disciplined cognitive activity requiring specialized tools [6], project-based learning emerges as a
suitable instructional framework for developing research competence in educational settings.

Within project-based learning environments, research skills are understood not as passive
information consumption but as active information literacy. Learners are expected to search for,
evaluate, and synthesize digital information critically [7]. This shift transforms learners from
information consumers into active knowledge constructors. Information literacy therefore becomes
central to modern education, especially in language contexts where learners must navigate large
amounts of digital content and assess its credibility. Rather than conducting simple web searches,
learners are required to work in complex digital environments where they must filter
misinformation, evaluate sources, and synthesize reliable information. Frameworks such as
DigComp 2.1 (Digital Competence Framework for Citizens) and the AASL Standards highlight that
information handling is a key component of 21st-century literacy [8], [9]. In project-based tasks,
learners use digital tools to formulate inquiry questions, evaluate data, and construct structured,
evidence-based outputs.

Authentic multimedia resources, particularly TED Talk, provide rich multimodal input that
helps learners interpret both verbal and non-verbal communication simultaneously [10, p.308].
Exposure to authentic discourse enables learners to engage with global issues, evaluate arguments,
and construct informed opinions through critical analysis.

Although previous studies have explored project-based learning, critical thinking instruction,
and digital tools separately, limited research has examined the integration of project-based learning
with TED Talk-based digital activities for simultaneously developing research and critical thinking
skills in EFL contexts. Therefore, further investigation is needed to understand how authentic
multimedia resources can support inquiry-based learning, analytical reasoning, and evidence-based
communication.

Therefore, the purpose of this article is to examine how project-based learning integrated with
TED Talk-based digital activities contributes to the development of learners’ research and critical
thinking skills in EFL learning contexts. In order to reach this goal, the subsequent objectives were
set:

1. To assess the research skills evidenced by learners in project-based EFL activities;

2. To evaluate the critical thinking and logical deduction shown during TED Talk-related
activities;

3. To investigate the role of digital tools and collaborative project tasks in aiding learners’
assessment and synthesis of information;

4. To identify the main challenges encountered by learners during TED Talk-based research
and project activities.

In line with this objective, the study explores the subsequent research questions:

1. What indicators of research skills are evidenced by upper-secondary EFL learners while
engaging in TED Talk-based project activities?

2. What signs of critical thinking and analytical reasoning are shown by learners during these
TED Talk-based project activities?

3. In what ways do digital tools and collaborative project activities aid learners in assessing
and synthesizing information?

4. What obstacles do learners encounter during research and project activities centered around
TED Talks?

The contribution of this study lies in the integration of project-based learning, communicative
language teaching principles, and authentic multimedia resources through the systematic use of

123



EduContinuum: Research and Innovations No2 (2), 2026

TED Talks to develop communicative competence, research abilities, and critical thinking skills in
EFL learners.

Methodology

The methodological design of the study is based on combining principles of communicative
language teaching with direct instruction in research and critical thinking, utilizing authentic
multimedia discourse exemplified by TED Talks. The research employed a qualitative design
focused on classroom-based investigation. It examined learners’ performance and educational work
produced during TED Talk-based project activities, with particular attention to research
competence, critical thinking, source evaluation, evidence use, and communicative performance.

The study involved 67 Grade 10-11 upper-secondary EFL learners aged 15-17. The learners
were taught at an approximately B2-C1 level, based on the course requirements and their
demonstrated classroom performance. The study was conducted in a high school in Kazakhstan.
The instructional activities were implemented over one academic year and consisted of 10 TED
Talk-based project units. One TED Talk was selected for each project unit according to its relevance
to learners’ language proficiency, age appropriateness, topical relevance, and potential for
discussion, inquiry and research.

The instructional framework is based on the five-step model of critical thinking development
proposed by [11, p.165], which includes:

1. defining higher-order learning objectives;

2. structured questioning;

3. guided analytical practice;

4. reflective evaluation;

5. constructive feedback and self-assessment.

The study also incorporated principles of Bloom’s taxonomy, particularly analysis, evaluation,
and creation, together with project-based learning and communicative language teaching. These
principles were implemented through guided analysis, mini-research tasks, collaborative discussion,
reflective writing, and project presentations. Each project followed a progression from
comprehension and inquiry to critical evaluation and evidence-based communication. Following
TED Talk analysis, learners formulated questions, investigated related issues, searched for
information from multiple sources, evaluated source credibility, compared perspectives, synthesized
evidence, and presented their conclusions. So, guided questioning, collaborative discussion,
reflection, feedback, and project work were used to gradually support more independent evaluation
and argument construction.

In relation to reflective writing, the data consisted of learners’ written assignments, analytical
paragraphs, reflective responses, oral arguments, discussion activities, and project-based tasks
completed during TED Talk-centered lessons. Classroom observations were also used to document
learners’ participation, analytical reasoning, evidence use, and communicative performance.

Learner written work was evaluated using a critical thinking writing rubric developed by the
author as part of the instructional guide. The rubric was created specifically for the instructional
context and was not intended as a standardized or externally validated assessment instrument. It
included seven criteria: content, organization, critical thinking, reflection, vocabulary, sentence
fluency, and language conventions. Each criteria was assessed across five performance levels,
ranging from ‘exemplary’ to ‘weak’. The rubric was used as an analytical framework for examining
learners’ written critical thinking performance (see Table 1).
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Table 1. Critical thinking writing rubric

Criterion Exemplary Strong Satisfactory Developing Weak

Content Original, insightful |Clear ideas; Main idea present |Limited Lacks central idea;
ideas; Mostly supported | with some development; No evidence;
Fully developed with relevant supporting Minimal Purely summary.
and focused; evidence; Some evidence; Mostly [supporting
Strong use of TED |reasoning. descriptive. evidence; Weak
Talk evidence and reasoning.
logical reasoning.

Organization | Logically Clear structure; Organization Some No clear structure;
structured; Smooth |Easy to follow; mostly clear; organization; Hard to follow.
flow; Engaging Good introduction |Introduction and  |[Introduction/concl
introduction and and conclusion. conclusion usion weak.
conclusion. present.

Critical Insightful Clear analysis; Some analysis, Minimal analysis; | No analysis; Only

thinking evaluation of Considers Limited Little engagement | retells content
arguments, assumptions and | evaluation; Mostly |with evidence.
assumptions, and | evidence. descriptive.
evidence; Connects
ideas to reasoning
or broader
perspective.

Reflection Evaluates bias, Some recognition | Limited Minimal No reflection or
Alternative of bias, recognition of bias |reflection; Mostly | awareness of
viewpoints, and assumptions, or or alternative personal opinion. | perspective.
implications perspectives. Views.
thoughtfully.

Vocabulary Precise, varied, Functional and Basic vocabulary; |Simple or Very limited
vivid language; mostly appropriate | Limited precision. |repetitive words; | vocabulary;
Enhances meaning. | words. Limited clarity. Unclear meaning.

Sentence Smooth, varied Sentences flow Some variation; Many repetitive Sentences ramble;

fluency sentences; Easy well; Some variety [ Mostly standard structures. Very hard to
and enjoyable to in length and sentence patterns. follow.
read aloud. structure.

Conventions | Very few or no Few minor errors; |Noticeable errors |Frequent errors; Errors make

(grammar, errors; Conventions | Does not affect but writing is Some meaning understanding

spelling, fully controlled. readability. readable. lost. difficult;

punctuation) Minimal control.

Research-oriented project tasks were analyzed separately from the writing rubric. The
analysis focused on learners’ ability to formulate inquiry questions, locate information from
multiple sources, evaluate source credibility and relevance, compare perspectives, synthesize
information, and use evidence to support conclusions. These aspects were examined through
learners’ project work, research notes, written assignments, presentations, and classroom

observations.

The qualitative analysis involved repeated review of learners’ written work, research tasks,
project activities, reflective responses, and classroom observations to identify repeating patterns.
Evidence proof to the study was organized into categories that aligned with the research questions.
These categories included research skills, critical thinking, evaluation of digital information, and the
challenges faced during project activities. The analysis focused on evidence of inquiry, source
evaluation, evidence use, synthesis, argumentation, reflection, and communicative performance.
Evidence was interpreted in relation to the study’s research questions and the criteria specified in
the writing rubric.

Thus, the writing rubric was used primarily to examine learners’ written critical thinking
performance, while learners’ research competence was assessed qualitatively across the broader set
of project-based learning activities. The study was conducted as part of regular classroom
instruction. The learning activities were integrated into scheduled lessons and did not involve
procedures beyond the normal educational process. Learners’ educational work and classroom
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performance were analyzed for research purposes, with no personally identifiable information
reported in the study.

Results and discussion

Analysis of learners’ project work, research notes, written assignments, presentations, and
classroom observations provided evidence of learners’ research skills. Across the project activities,
learners demonstrated their ability to formulate inquiry questions, consult multiple sources, record
and organize relevant information, evaluate source credibility and relevance, compare perspectives,
and synthesize information when preparing their conclusions. Evidence of these procedures was
observed particularly in learners’ research notes and final project presentations. Learners also used
evidence to support arguments and presented research outcomes in written and oral forms. In
addition, learners demonstrated research-related practices such as note-taking and data organization.
Collaborative project activities also supported communication, teamwork, creativity, and digital
literacy skills.

This finding may be explained by the project-based structure, which provided repeated
opportunities for learners to engage in research-related activities, including inquiry, source
evaluation, information synthesis, and evidence-based communication. The combination of TED
Talks with extra digital research allowed learners to explore topics more deeply than the initial
multimedia content and motivated them to engage with further resources.

This interpretation is consistent with the importance of digital literacy and information
evaluation emphasized in the DigComp 2.1 framework [9] and the AASL Standards [8]. It also
corresponds with previous research on project-based learning in EFL education. Song et al. [3]
reported that project-based learning supports critical thinking and language development through
inquiry, collaboration, and active participation. The present findings extend this literature by
showing how project-based learning can be combined with authentic TED Talk-based multimedia
activities and digital research tasks to address research competence and critical thinking
simultaneously in an EFL classroom context.

Analysis of learners’ written work using the critical thinking writing rubric provided evidence
of analytical reasoning, use of supporting evidence, and reflection on alternative viewpoints,
particularly in the critical thinking, reflection, and content criteria. Learners’ stronger responses
generally moved beyond summary of TED Talk content by evaluating arguments, referring to
evidence, and considering different perspectives. At the same time, weaker responses often stayed
more descriptive and showed a restricted assessment of evidence or differing perspectives. The
results indicate that the writing activities offered learners the chance to progress from mere
comprehension and summarization to evaluation, evidence-based reasoning, and consideration of
alternative perspectives. The differences in the strength of responses suggest that the performance in
critical thinking varied among learners in the class, with some individuals needing extra support to
engage more thoroughly with evidence and alternative viewpoints.

Analysis of classroom observations, combined with the reflective feedback from learners,
revealed that there was consistent active participation during the project activities. Learners
participated in discussions involving evaluation of controversial issues, analysis of evidence, and
construction of reasoned responses. Learners’ participation was especially noticeable when the
subjects of TED Talks were linked to current and globally significant matters. Several challenges
encountered during the project activities, several issues emerged, including differences in learners’
prior experience with digital research tools and obstacles in assessing online sources. Although
learners were generally able to locate online information, they experienced greater difficulty in
evaluating its credibility, relevance, and evidentiary value. In the context of the present study,
locating information and evaluating its quality represent distinct aspects of research competence.
Although learners had access to digital resources, they often lacked adequate strategies to evaluate
the quality and relevance of online sources. In the current classroom environment, simply providing
access to digital tools is not enough to cultivate effective research skills, highlighting the need for
explicit instruction on evaluating sources and synthesizing evidence.
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Limitations of the study

The research presents several limitations. First, it was carried out in a single high-school
context in Kazakhstan and involved 67 upper-secondary EFL learners, which limits the
generalizability of the results to other educational contexts. Second, while the study provides
evidence of learners’ demonstrated research and critical thinking practices, it does not permit causal
inferences regarding the effectiveness of the instructional approach. Third, the critical thinking
writing rubric was developed by the author for the specific instructional context and was not
externally validated or standardized, which may limit the reliability and comparability of the
assessment. Fourth, learner attendance varied across individual lessons and project activities,
meaning that not all learners participated in every instructional session. As a result, the evidence
available for each learner varied in both quantity and type throughout the project activities. Finally,
the direct involvement of the researcher in the instructional process may have led to subjective
interpretations of classroom observations and learners’ work. Future research may overcome these
limitations by incorporating larger and more varied samples, as well as employing quantitative or
mixed-method research approaches.

Conclusion

Taken together, these studies suggest that integrating project-based learning with TED
Talk-based digital activities can provide relevant opportunities for upper-secondary EFL learners to
demonstrate research and critical thinking skills. In particular, the analysis provided evidence of
learners’ ability to formulate inquiry questions, search for and evaluate information from multiple
sources, assess source credibility, synthesize evidence, and present research findings in written and
oral forms. Project-based activities also supported learners’ analytical reasoning, evidence-based
argumentation, collaboration, and active participation in learning. The results also suggest that
analytical engagement was evident when guided questioning, reflection, and scaffolding were
incorporated into the instructional activities. Digital tools supported information gathering,
collaboration, organization of research findings, and presentation development. Together, these
findings indicate that the combination of project-based learning, authentic multimedia resources,
and structured digital activities can provide meaningful opportunities for learners to practice
research and critical thinking skills. At the same time, the study identified challenges related to
differences in learners’ digital literacy, difficulties in assessing online information, and the need for
continuous teacher support and guidance. Thus, these findings indicate that the use of digital
technologies and authentic multimedia resources should be accompanied by clear instructions on
evaluating sources, evidence selection, and research strategies.

Overall, the study suggests that TED Talk-based digital activities can support project-based
EFL instruction by integrating language development with research, critical thinking, and
evidence-based communication. Future research could examine the long-term effects of this method
on research competence, critical thinking, learner autonomy, and academic performance using
larger and more diverse groups of learners and, where appropriate, quantitative or mixed-method
research designs.
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"KOBAJIBIK OKBITY JKOHE TED TALKS HETI3IHE BAFBITTAJIFAH [IADPIBIK
TAINICBIPMAJIAP APKBLIBI 3EPTTEY JAFABIIAPBI MEH CHIHU OMJIAYIBI
JAMBITY

Anumkynosa C.JK.', Kenxceoaesa I T}
12 Acmana x. «Pecnybnuxanvlx (pusuxa-wamemamura mexmebin KeAK dpunuanvt, Acmana,
Kazaxcman

Anoamna

byn makanana arputiibiH TUTIH 1meten Tim perinae (EFL) okpiTyna oKymibulapAbIH 3epTTey AaFabuiapbl MEH
ChIHM Oiulay Kabinerrepin aambiTyaarsl TED Talks Herizinae sxo0ara OarbiTTanran okeITyabH (Project-Based Learning,
PBL) sxoHe uudprblk KypajngapAblH pejli KapacThIpblIagbl. 3epTTey O3CKTUNr 3aMaHayd LUQPIBIK OutiM Oepy
oprachiHIa OUTIM  alyIUbUIapAblH —aHAJUTHUKAIBIK, 3€pPTTEYIIUNK JKOHE KOMMYHHMKATHUBTIK KY3BIPETTUIIKTEPiH
KaJIBIIITACTHIPY KXKETTUIIMHEH TybIHAAN OTHIp. MaKalaHbIH MaKcarthl - xo0ara OareiTtanFad OKeITynbiH TED Talks-Thr
HETi3 peTiHJe KOJNJaHaThIH HIBIHANBI MYJIBTHMEAUSUIBIK PECYpCTapMeH Karap OKYIIBLIapIblH 3epTTey OulikTepi MeH
CBHIHM OWJIay MaFAblIapblH JaMBITYFa Kaail bIKIa eTeTiHiH 3epTTey.

ATanmMpIn 3epTTey KOMMYHUKATHUBTIK OKBITY NMPHHIUINTEPIHE, KOOAIBIK OKBITY 9IICTEMECiHE XOHE OipiecKeH
mudpnslk Kbeizmerte TED Talks mmardopmacein maiimamanyra HerizgenareH. OKy Mopeni OarbITTaifaH TallAayllbl,
KYPBUIBIMIANIFaH CYPAKTapAbl, peICKCHUBTI XaT Ka3yabl, )KOOAJIBIK MPE3CHTANNUIAPABI )KOHE JQNIEN/I TAIKbUIayIapbl
KaMTuABl. MomiMeTTepal KWHAy Oakpiiay JKYPri3y, OKYIIBUIApPABIH >Ka3z0amia >»XYMBICTapbIH Talifay, >KOOAIIbIK
TarceIpMasiap MeH pedIIeKCUBTI )KayanTap apKbUIbI )KY3€Te aChIPbUIBI.

3eprrey HoTmxkenepi okymbuiapasiH TED Talks nmardopMachiHbIH HHGPIBIK KypalaapblH HaliaagaHa OThIPbIII,
)o0ara OarbITTaNFaH OKBITYJbl KOJIAAHY apKbUIbl OJapblH AepOCCTIriH, 3epTTEYLIUIIK KY3bIPETTUIIrH, aHaTUTHKAIBIK
OWiJIaybIH JaMBITYFa JKOHE OKY MpOLeCiHe OCJICCH Il KAaThICyblHA BIKIAN CTETIHIH KopceTei. 3epTTey Ke3iH/e OKyIbLIap
aKnaparTbl ChIHM TYpPFbIaH Oarayiay, OpTYpJi JIEPEKKe3Jep/ACH alblHFaH MAJIMETTEpAl XMHAKTAy JKOHE oJeljii
KOPBITBIH/BIIAD JKacay KaOlTeTTepiHiH »KakcapraHblH KepceTTi. Makanaga HuQpiblK TEeXHOJOTHsUIapAbl kobara
OarpITTaFaH OKBITyFa WHTErpauysuiay 3amMaHayd OuriM Oepyre KaKeTTi TUIIIK Aarapuiap MEH JKOFapbl JIeHrehzeri
KOTHUTHUBTIK OUTIKTUTIKTI JaMBITyFa MyMKIHJTIK OepeTi IereH KOPBITBIHABI JKacalapl.

Tytiin co30ep. xobara OarbITTaJIFaH OKBITY, CBIHH OMJIay, 3epTTey HarabuIaphl, mudpibk Kypaiaap, TED talk, arburiibia
TUTIH IIET T PETiHAE OKBITY.
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PABBUTHE UCCJIEJOBATEJIBCKHX HABBIKOB 1 KPUTUYECKOT'O MbIIVIEHH S
IHOCPEACTBOM ITPOEKTHOI'O OBYYEHUSA U HUP®POBBLIX 3AJIAHUU HA
OCHOBE TED TALKS

Anumkynoea C.JK.', Kenaceovaeea I' T.?
12 @unuan HAO «Pecnybnukarnckas gusuxo-wamemamuyeckas wxonay 6 2. Acmana, Acmana,
Kazaxcman

Annomayus

JlaHHast cTaThs paccMaTpuBacT POJIb MPOEKTHOrO o0y4eHHs ¥ U(POBBIX BUIOB JesiTenbHOCTH Ha ocHoBe TED
Talks B pa3BUTHM HCCIENOBATENbCKUX HABBIKOB W KPUTHUYECKOTO MBIIUICHHS B OOYYEHUM aHIIMHCKOMY SI3BIKY Kak
HMHOCTPAaHHOMY. AKTYaJIbHOCTb HCCIIEZ0BaHUs 00yCIIOBIIEHA PACTYIEeH HEOOXOMMMOCTBIO PA3BUTHS HCCIIENOBATEIbCKUX
HaBBIKOB M KPUTHUYECKOTO MBIIIJICHUS 00yJaroNIUXCsl B YCIOBHSIX COBPEMEHHOW LM(POBOH 00pa3oBaTeIbHOW CpEIbl.
Lens crarbyu COCTOMT B TOM, YTOOBI M3Y4HTh, KaK MPOEKTHOE OOydYeHHE, MHTETPUPOBAHHOE C NHU(POBBIMH BUIAMHU
nestenpHOCTH Ha ocHoBe TED Talks, cmocoOcTByeT pa3sBHUTHIO HCCIIEIOBATEIBCKAX HABBIKOB M KPHUTHYECKOTO
MBILIUIEHUS CTYIEHTOB.

HccrnenoBanne OCHOBAaHO Ha NPUHIMIAX KOMMYHHKAaTHBHOTO MOAXONA K OOYYEHHIO S3BIKY, METOMOJIOTHH
NPOEKTHOro o0y4eHust U ucnonb3oBanuu ayreHTHUHbIX TED Talks B pamkax coBmecTHO# nu(poBoii AesATEIbHOCTH.
VYueOHast MoOJeNnb BKIIOYACT HANpPAaBICHHBI aHalM3, CTPYKTypHUPOBAaHHBIC BOIPOCH], pedIeKCHBHOE IHCHMO,
MIPOEKTHBIE TIPE3CHTAlMd M apryMEHTHpPOBaHHbIE oOCykaeHHs. COOp JaHHBIX OCYIIECTBIISUICS TIOCPEICTBOM
HaOJII0/IeH s, aHAJTM3a MICEMEHHBIX Pa00T yUYaluXcsl, IPOCKTHBIX 3alaHUH B PEe(ICKCHBHBIX OTBETOB.

Pesynerarbl MccieOBaHMS TOKa3bIBAIOT, YTO INPOEKTHOE OOydeHHe, MOJIEpKHBAaeMOE LHU(PPOBBHIMU BUIAMH
nesrensHocT Ha ocHoBe TED Talks, crocoOCTByeT pa3sBHTHIO aBTOHOMHOCTH OOYYarOIIMXCS, HCCIIEAOBATEIHCKON
KOMIIETeHTHOCTH, AaHAJINTHYECKOTO MBIIUICHWS ¥ aKTHBHOTO BOBJICUCHMS B YYEOHBIM Ipomecc. Ydarmmecs
MIPOJEMOHCTPUPOBANIN YITydIIEHHE CIIOCOOHOCTH KPUTHYECKH OLEHWBATh MH(OPMALUIO, CHHTE3WPOBATh JaHHBIC M3
Pa3IMYHBIX UCTOYHUKOB M ()OPMYIIMPOBATh apryMEHTHPOBAHHBIE BEIBOBI. ViccaeoBaHNE MTOKA3BIBACT, YTO HHTETPAIIHS
IU(PPOBEIX TEXHOJIOTHI B NMPOEKTHO-OPHEHTHPOBAHHOE OOyUCHME 3HAYUTEIHHO YCHIIMBACT KaK IPOIIECC OBIAJICHUS
A3BIKOM, TaK ¥ pa3BUTHE KOTHUTUBHBIX HABBIKOB, KOTOPBIE HEOOXOIUMBI JJIS1 COBPEMEHHOTO 00pa30BaHMs.

Kniouegvie cnosa: TpoekTHOE OOydYeHHE, KPUTHYECKOE MBIIUICHHE, HCCIIEA0BaTeIbCKUE HABBIKH, IM(POBBIC
nHctpyMmeHTsl, TED talk, oOy4eHne aHrmiickoMy Kak HHOCTPAHHOMY SI3BIKY.
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